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development operates through an integrated strategic cycle

encompassing environmental scanning, participatory planning, value-

based implementation, and reflective evaluation. Applications of this

study: The findings are applicable to educational leadership, school
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development. The study integrates the Hunger and Wheelen strategic

management framework with Islamic value institutionalization
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for supporting quality culture development. Sustainable quality culture in

Islamic elementary education is achieved through cyclical strategic
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INTRODUCTION

The international educational system has established educational quality as its
primary goal, which requires schools to function as special organizations that must
achieve academic results while developing students' character and benefiting their
communities (Osman, 2019). The increasing focus on quality culture research shows
that shared values, institutional norms, and leadership practices are essential
components that determine school performance sustainability (Donkoh et al., 2023).
The concept of quality culture describes an organizational system that establishes
institutional routines that combine collective obligations with established behavior
patterns and methods for ongoing development (Abdullah, 2019; Harvey & Stensaker,
2008). The process of executing quality visions throughout organizations depends on
leadership, which establishes procedures that determine how educational institutions
perform and students achieve their development goals (Hallinger et al., 2025; Kholis,
2022).

The research shows that school leadership creates effective cultural programs
through its three main responsibilities of strategic planning, instructional leadership,
and stakeholder engagement work. The research demonstrates that sustainable school
improvement depends on three factors, which include vision alignment, participatory
governance, and organizational learning (Day et al., 2016; Leithwood et al., 2020). The
existing literature has developed its content through secular educational systems,
which operate under performance-driven governance frameworks that assess
institutional quality through accountability standards and academic performance
metrics. The existing viewpoints fail to explain how faith-based educational
institutions build their quality culture because these institutions establish moral
development and value acquisition as their fundamental educational objectives.

The Indonesian education system has made quality culture development into a
main goal because educational reforms need to create complete educational systems
that combine academic success with character development. The research
demonstrates that school leaders function as the main drivers who develop school
culture while they create stronger connections with stakeholders and maintain
ongoing school development projects (Kholis, 2022; Sallis, 2002). Research on Islamic
schooling in Indonesia shows that quality culture development depends on three
factors, which include religious identity development, moral training, and trust
within the community (Hadisi et al., 2025; Mahmud & Ramli, 2025; Mansur & Sholeh,
2024). Students need to develop academic skills, which schools must teach them,
together with spiritual growth, proper behavior, and civic duties.

Organizational culture theory functions as a fundamental framework that helps
researchers study sustainability practices within organizations through their
collective beliefs and cultural traditions (Schein, 2010). Character education research
demonstrates that schools maintain students' moral progress through three methods,
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which include developing habits, showing examples, and establishing shared customs
(Badriyah, 2025; Lickona, 2012; Osman, 2019). Indonesian research about character
education demonstrates that character development in students results from
combining religious values with school customs and leadership methods (Irbathy et
al., 2025; Mansur & Sholeh, 2024).

While many studies have explored school leadership and educational quality,
such as building a religious culture in schools focusing on planning, implementation
and evaluation (Rahmayanti & Arif, 2021; Maarif et al., 2020; Pamuji et al., 2024). The
influence of organizational culture on teacher performance and teacher motivation
(Asmawan et al., 2024; Huda et al., 2025; Syaputra & Santosa, 2022). The academic
tield of educational leadership, together with quality management research, still lacks
studies that connect strategic management frameworks to faith-based quality culture
development. Existing quality culture studies have predominantly emphasized
organizational climate and accountability systems. The existing field of character
education research has dedicated its focus to studying pedagogical methods and
developmental processes. The relationship between strategic leadership cycles and
religious value institutionalization needs more conceptual study. The present study
uses (Hunger & Wheelen, 2003) strategic management framework to investigate how
principals create and maintain quality culture through their integrated leadership
systems at Islamic elementary schools.

The study investigates how principals use their strategic management methods
to create a quality culture through their environmental scanning practices, their
strategic planning methods, their implementation mechanisms, and their evaluation
systems. The research uses a qualitative multiple case approach to develop an
evidence-based strategic leadership model, which demonstrates how value-based
quality culture becomes part of faith-based elementary educational systems.

METHOD

This study used a qualitative multiple-case study design to investigate how
school principals developed and maintained a quality culture through their strategic
leadership methods. The researchers used multiple case studies to make it possible to
study different strategic management methods used by organizations in various
operational environments. The researchers conducted their study in two Islamic
elementary schools, which they selected because both SDIT Al Firdaus and SDIT
Ukhuwah earned recognition for their dedication to character education and their
efforts to build quality educational programs. The researchers conducted their field
research for six months, which enabled them to develop a comprehensive
understanding of the situation.
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Researchers gathered data through three methods: they conducted semi-
structured interviews, performed non-participant observations, and analyzed
documents. The research involved 12 informants who included 2 school principals as
main informants and 8 teachers and 2 administrative staff members. The researchers
used multiple interview sessions to achieve data saturation while they worked to
resolve new emerging themes. The researchers conducted non-participant
observations throughout the entire fieldwork period to study school leadership
practices, program implementation, stakeholder engagement activities, and daily
cultural routines. The research team used documentary evidence from strategic
planning records, academic calendars, supervision reports, and institutional policy
documents to validate their field findings and enhance the strength of their evidence.

The research employed a multi-method qualitative approach encompassing
interviews, observations, and document analysis to ensure credibility through
extended engagement and triangulation. Dependability was maintained via
comprehensive documentation of data collection, coding, and analytic decisions,
enabling transparency and reproducibility (Miles et al., 2014). The team applied an
interactive qualitative data analysis involving data condensation, display, and
conclusion drawing through iterative cycles, identifying five key themes related to
environmental scanning, strategic planning, execution, and assessment. Cross-case
synthesis of leadership styles informed a strategic framework for cultivating cultural
values. Ethical rigor was upheld by securing institutional approval, obtaining
informed consent, and safeguarding participant confidentiality with coded identifiers.
Drawing on expertise in educational leadership and Islamic education, researchers
combined observations, peer feedback, and evidence evaluation. Reflexive practices
and systematic monitoring minimized bias, fostering an insightful analysis of
leadership within religious educational contexts.

RESULTS AND DISCUSSION

The discoveries demonstrate that environmental scanning functions as an
essential strategic activity that both SDIT Al-Firdaus and SDIT Ukhuwah school
principals use to create and maintain their quality culture. The process requires
organizations to methodically identify their internal strengths, the needs of their
stakeholders, and the external regulatory framework that governs their quality
enhancement efforts. Environmental scanning does not serve only as an
administrative evaluation tool because it functions as a strategic assessment tool that
helps leaders make decisions and organizations change their operations.

Environmental Scanning
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Both schools prioritize assessing human resource conditions and organizational
participation as central to sustaining their quality culture. SDIT Al-Firdaus uses
environmental scanning to identify issues caused by the frequent turnover of newly
trained teachers, which disrupts program execution and hinders student character
development. In response, leadership seeks to enhance collegial relationships and
internal communication to boost teacher commitment. In contrast, SDIT Ukhuwah
conducts internal assessments focusing on teacher involvement, organizational
cohesion, and reflective participation through regular reflection and evaluation
meetings. These forums foster shared accountability and support quality initiatives.
Both institutions recognize stakeholder alignment, especially parental involvement,
as crucial for success. They hold structured parent meetings and educational sessions
to align school and home character education. Additionally, SDIT Ukhuwah extends
engagement to community members through social partnerships, highlighting the
role of a wider social system in nurturing student character.

The two schools show their distinctive character through their different
approaches to institutional collaboration, which they establish with their partner
organizations. SDIT Al-Firdaus uses parent-school alignment as its main external
strategy, while SDIT Ukhuwah builds partnerships with educational authorities,
religious organizations, and supervisory bodies to establish its institutional networks.
The organization used this networking orientation to establish partnership activities,
joint events, and coordination forums, which showed its capacity to conduct external
research activities.

The environmental scanning methods of organizations need to include policy
responsiveness as their fundamental element. The two principals exhibit adaptive
leadership through their understanding of changes in regulations. The interview
results, together with the institutional planning documents, reveal that educational
reforms and policy demands internal to the institution function as advantages that
strengthen existing character-based educational standards. The organization
demonstrates strategic flexibility through its adaptive approach, which enables it to
link its core values with changing governmental standards. Table 1 shows the cross-
case synthesis of environmental scanning methods that researchers used together with
interview data that represent their findings.

Table 1. Cross-Case Analysis of Environmental Scanning Strategies with Interview Evidence

Strategic Key Sub-  SDIT Al-Firdaus (Evidence) SDIT Ukhuwah (Evidence) Cross-Case
Dimension Aspect Interpretation
Internal Human “Yes, perhaps in terms of human  “All of us certainly face Both schools face HR
Environment  Resource resources, one factor is that we challenges because challenges, though Al-
Stability are a private school, so there is everyone moving forward Firdaus structurally
sometimes teacher turnover.. has challenges to advance (turnover) and
most  teachers are newly and develop... when  Ukhuwah

graduated, they catch on quickly ~someone is passive, how do
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but may lack experience, so they

we as school management

motivationally

feel hesitant.” trigger change?” (participation).
Internal Organizational “We routinely conduct “We have monthly and Participatory
Environment  Participation evaluations at the end of each weekly reflection governance practices

semester and also hold work
meetings  before the new

meetings... that’s where we
receive input from teachers

are institutionalized in
both schools through

academic year, so that all parties  and staff regarding how the  structured reflection
feel involved.” school is doing.” forums.
External Parental “External factors, particularly in  “We have established good Parents function as co-
Environment  Engagement education, cannot be separated communication with educators supporting
from parents... therefore, school parents and the character and quality
programs must be community... the culture beyond school
communicated to parents.” community also  settings.
participates in social
activities.”
External Institutional “Programs must be “It’s important for us to Collaboration intensity
Environment  Collaboration communicated to parents at always collaborate and differs, with Ukhuwah
least once per semester to build partnerships... with demonstrating broader

convey quality culture and the education office, the institutional
character education.” Ministry of Religious Affairs, networking.
and supervisors.”
Policy Policy “We have been implementing “When faced with pressure  Both principals
Context Adaptation character education long before from policy changes, we demonstrate adaptive
the independent curriculum... we  respond to it as motivation leadership in
should not eliminate the good for improvement... what responding to

that  already but

strengthen it.”

exists,

matters is staying focused
on school quality.”

regulatory change.

The environmental scanning strategies used by SDIT Al-Firdaus and SDIT
Ukhuwah demonstrate that leadership situational awareness functions as a critical
factor that determines the progression of quality culture development. The evidence-
based strategic foundation that principals establish through human resource
diagnostics, participatory climate monitoring, stakeholder mapping, institutional
networking, and policy interpretation guides all future planning, implementation,
and evaluation activities in Islamic elementary school settings.

Strategic Planning Strategy

The research shows that strategic planning serves as an essential process that
organizations use to develop quality culture programs based on their environmental
scanning results. The planning process at SDIT Al-Firdaus and SDIT Ukhuwah
operates as an interactive assessment method that combines institutional evaluation
with leadership guidance and stakeholder participation. The current situation
establishes a foundation for strategic management, which enables organizations to
develop their institutional priorities through diagnostic analysis.

The planning cycle in both cases begins with evaluation as its main entry point.
The planning process starts with organizations assessing their current quality culture
programs to determine which aspects need sustainability maintenance, institutional
development, and priority areas. The interview results show that both principals use
evaluation methods to establish their strategic plans for organizational development
and new initiatives. The observational evidence supports these accounts through its
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documentation of formal evaluation meetings, annual work forums, and planning
workshops, which assess program effectiveness before strategic decision-making
processes.

The orientation of leadership establishes the core path that organizations will
follow according to their planning processes. At SDIT Al-Firdaus, planning processes
receive their main guidance from transformational leadership demonstration, which
the principal uses to show his expected behavior through his discipline and value
control practices. The leadership patterns that staff show during institutional
meetings and their school activities create a role model system that functions as a
cultural reference point for strategic decision-making. SDIT Ukhuwah implements its
leadership model by enhancing the management team's structure to create better
leadership systems. The planning process includes leadership units that work
together to create operational programs that reflect the institutional vision. The
organizational structure implements a distributed leadership system, which enables
teams to execute their strategic plans together.

Human resource development is fundamental to planning operations in both
schools, with teachers recognized as key agents in fostering a culture of quality. SDIT
Al-Firdaus emphasizes motivational communication, professional mentoring, and
value-based guidance, while SDIT Ukhuwah focuses on emotional engagement,
systematic coaching, and collaborative empowerment. Capacity building —including
training, professional development, and mentoring —is integral to their strategic
planning.

The two educational institutions employ participatory planning involving
teachers, administrative staff, parents, and foundation members, fostering shared
ownership through dialogical decision-making rather than top-down orders. This
inclusive approach enhances program execution across institutional levels. The vision
and mission guide planning priorities; SDIT Al-Firdaus aims to cultivate a Qur'anic
generation through literacy, memorization, and character rituals, whereas SDIT
Ukhuwah evaluates program effectiveness to ensure alignment with its institutional
values. Together, these elements demonstrate how human resource development,
stakeholder participation, and organizational identity shape strategic planning.

The operational systems used for communication purposes create essential
infrastructure that helps to maintain planning consistency. The two schools
established permanent communication pathways that operate through their work
meetings, reflection forums, and academic scheduling platforms. Observational
evidence shows that strategic plans use both formal directives and consultative
dialogues to share information, which allows organizations to gather feedback and
improve their programs. Table 2 presents a cross-case analysis of strategic planning
methods, which includes evidence from multiple interviews.
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Table 2. Cross-Case Analysis of Strategic Planning Strategies with Interview Evidence

Strategic Key Sub- SDIT Al-Firdaus (Evidence) SDIT Ukhuwah Cross-Case
Dimension Aspect (Evidence) Interpretation
Strategic Evaluation- “The first step is to evaluate “After planning, there Both schools ground
Planning Based which aspects of the quality must be action, then planning in systematic
Process Planning culture  need to be control, guidance, and evaluation, positioning

maintained and which new finally evaluation.” reflection as the entry
inputs can better help point of strategic
achieve the school’s vision formulation.
and mission. Then, after the
evaluation, we formulate
how the quality culture can
actually be implemented.”
Leadership Transformati  “Discipline is part of the “The first step is to Leadership functions as
Orientatio  onal quality culture, not only for strengthen the the primary driver of
n Leadership students but also for management team; quality planning, though
Modeling teachers; the principal must our leadership  expressed through role
set an example.” strength begins modeling  (Al-Firdaus)
there.” and structural team
strengthening
(Ukhuwah).
Human Teacher “If the quality culture comes “The approach we Both schools emphasize
Resource Motivation from the leadership... we build is emotional... teacher empowerment,
Strategy & must explain why discipline teachers and staff combining motivational
Professional and quality culture are must feel they are an communication with
Developmen important.” important part of emotional engagement
t doing it together.” strategies.
Stakeholde Participatory  “Our approach is not only “Everyone is involved: Planning is participatory
r Decision- top-down... but also from teachers, students, across both schools,
Participati  Making teachers to leadership.” parents, foundations, integrating multi-
on management, stakeholder input into
including staff.” strategic formulation.
Vision Vision— “The quality culture must “We  always see Strategic planning is
Alignment  Mission support the vision of creating  whether programs  vision-driven, ensuring
Integration a Qur’anic  generation... align with the school’s all programs reinforce
morning surah review and vision and mission... institutional identity and
Asma’ul Husna are part of the direction must character goals.
it.” follow it.”
Communic  Strategic “We  explain  discipline “Strategic plans are Two-way
ation Communicat culture to teachers while communicated communication systems
Strategy ion Channels also listening to their through work function as coordination
program meetings and the mechanisms sustaining
recommendations.” academic calendar.” planning coherence.
The planning methods used by SDIT Al-Firdaus and SDIT Ukhuwah

demonstrate that Islamic elementary schools develop their strategic plans through

more than just their technical program development processes. The process includes

leadership modeling, participatory governance, human resource empowerment, and

value alignment processes, which together create the institutional framework needed

to establish a culture of quality implementation within organizations.

Implementation Strategy
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The results demonstrate that SDIT Al-Firdaus and SDIT Ukhuwah established
their quality culture strategies through their three operational systems, which include
teacher empowerment and their stakeholder collaboration system. The strategic
management cycle designation of this stage functions as a bridge between institutional
vision development and its educational implementation, which takes place
throughout everyday school operations.

Religious habituation programs form the primary operational base through
which both institutions establish their quality culture standards. SDIT Al-Firdaus
plans to implement its tahfidz learning program together with daily congregational
prayers, Qur'anic recitation, and structured worship routines into its school timetab]e.
The school uses religious practices as essential teaching tools, which help shape
student character development, according to three types of school activities, which
include classroom work, prayer supervision, and memorization sessions. SDIT
Ukhuwah uses religious habituation as a part of its daily behavioral routines because
students practice their prayer times, their ablution process, and their discipline
through their ritual activities. The direct observation of student movements shows
that their worship preparation process includes dedicated staff who supervise their
activities while they develop discipline through these processes.

The two educational institutions cultivate a culture of quality through
comprehensive character development programs that go beyond ritual practices.
SDIT Al-Firdaus integrates sunnah fasting, literacy growth, and ethical thinking to
foster students' spirituality and responsibility. Character education is delivered
through fasting, literacy assessments, moral instruction, and a mentorship program
that promotes empathy, teamwork, and leadership. Teacher development is critical,
employing spiritual coaching, Qur'anic recitation, and value-based professional
guidance to shape moral role models. Teacher performance is monitored through
weekly assessments, mentoring, and structured feedback, enhancing empowerment
and educational quality. Collaboration with parents and the community sustains
program operations beyond school hours, embedding quality culture throughout the
wider social system.

The implementation process requires monitoring systems, which function as
essential elements of the execution process. The supervisory system at SDIT Al-
Firdaus implements dialogical problem-solving methods, which require a listening
approach and reflective mediation for handling implementation challenges. SDIT
Ukhuwah uses systematic coaching methods, which include evaluation processes that
occur at regular intervals. The two methods share common elements because both
include supervisory frameworks that aim to help their staff progress instead of
enforcing rules. Table 3 displays the implementation methods used in this study,
which were validated by interview data that represent the research sample.
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Table 3. Cross-Case Analysis of Implementation Strategies with Interview Evidence

Strategic Key Sub- SDIT Al-Firdaus SDIT Ukhuwah Cross-Case
Dimension Aspect (Evidence) (Evidence) Interpretation
Program Religious “More than 80% of “We habituate Both schools embed
Implementation  Habituation parents expect their students to pray on religious habituation

Programs children to be ableto time, perform wudu as the core
read and memorize properly, and arrange operationalization of
the Qur’an... their shoes neatly in quality culture and
therefore our designated areas.” character formation.
flagship  programs
include tahfidz and
daily worship
routines.”

Program Character “Our quality culture “Character building is Character
Implementation  Development also includes a implemented through reinforcement is

Activities collective  sunnah daily habituation and institutionalized
fasting program  structured student through routine
once a month.” activities.” religious and

behavioral practices.
Student Environmental  “Trash bins are the “Students areinvolved Both schools
Development & Social responsibility of in social and operationalize

Responsibility eachclass... students mentoring programs character values

take turns cleaning that build through participatory

the school yard.” responsibility.” social  responsibility
programs.
Teacher Professional & “Every Saturday we “We conduct weekly Teacher role modeling
Development Spiritual have joint Qur’an evaluations and is strengthened
Coaching recitation... the provide coaching if through spiritual
Qur’anic generation teachers face guidance and
program is not only difficulties in  performance
for students but also  implementation.” mentoring.
for teachers.”
Stakeholder Parent & “We communicate “We have built good Implementation is
Collaboration Community with parents at least communication with reinforced through
Engagement once at the parents and the school-family—
beginning of each community... community
semester.” including social collaboration.
service and mentoring
programs.”
Monitoring Program “If there are “If teachers have not Supervisory
Mechanism Supervision & teachers who carried out programs approaches differ, but
Follow-Up disagree or face properly, we provide both emphasize

difficulties, we first
listen before taking
action.”

coaching to identify
the problems.”

supportive monitoring
over punitive control.

The implementation strategies at SDIT Al-Firdaus and SDIT Ukhuwah show that
religious habituation and character development programs, teacher modeling,
stakeholder participation, and flexible supervision systems sustain operational
quality culture at their schools. The educational institutions use their strategic
planning processes to create actual practices that determine their educational
standards and student development.
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Evaluation Strategy

The research results show that SDIT Al-Firdaus and SDIT Ukhuwah schools use
their assessment methods as essential mechanisms that help them maintain their
quality culture programs. The strategic management cycle includes its evaluation
stage, which functions to assess program results while it controls institutional
operations and supports character development and strategic development work.

Both institutions use routine monitoring as their basic method for evaluating
performance. Program supervision occurs on a regular basis according to interview
evidence, which shows that this practice maintains the continuous application of
quality culture standards. School leaders conducted supervisory visits, classroom
monitoring, and ritual activity oversight, all of which support the accounts made by
observers. The institution uses evaluation methods that become part of their standard
procedures instead of waiting until assessments are completed.

The two schools display different patterns of supervisory practices, which show
their distinct supervisory approaches. Schools use reflective and dialogical methods
for evaluation at SDIT Al-Firdaus. The leadership team uses active listening, conflict
mediation, and team decision-making for handling implementation issues. The
evaluation process, which occurs during supervisory sessions and teacher
consultations, establishes a method for enhancing professional development by
building staff capacities instead of enforcing institutional rules. The organization SDIT
Ukhuwah manages its coaching process through a formalized coaching system, which
receives ongoing monitoring through scheduled supervisory evaluations. The
institution established three evaluation methods, which include weekly assessments,
performance tracking sessions, and mentoring programs, as its standard evaluation
system. The structured system verifies program execution through its professional
development system, which assists teachers who face execution difficulties.

The evaluation process in both schools emphasizes stakeholder feedback,
notably from parents, students, and community members, through community
forums that assess institutional quality. Formal evaluation meetings institutionalize
collective review: SDIT Al-Firdaus uses coordination and teacher forums, while SDIT
Ukhuwah employs participatory FSOG assemblies involving parents, foundation
members, and administrators. This shared governance ensures accountability and
alignment with the school’s vision, mission, and character development goals.
Evaluation criteria include academic achievement, behavioral change, worship
practices, and moral growth. Documentation and institutional reports support
ongoing planning and performance assessments. The process generates strategic
feedback loops that enhance program structures and inform future planning,
establishing a cyclical system for managing and monitoring quality culture. Table 4
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presents a cross-case synthesis that displays evaluation practices that represent

interview evidence.

Table 4. Cross-Case Analysis of Evaluation Strategies with Interview Evidence

Strategic Key Sub- SDIT Al-Firdaus SDIT Ukhuwah Cross-Case
Dimension Aspect (Evidence) (Evidence) Interpretation
Evaluation Routine “We conduct weekly “Evaluation is carried Both schools

System Program monitoring and out regularly, both institutionalize
Monitoring supervision to ensure weekly and attheend of periodic monitoring
that quality culture each semester.” systems to maintain
programs are program
implemented consistency.
consistently.”
Evaluation Reflective “When obstacles “We provide coaching Supervisory models
Approach Supervision arise, we prioritize and guidance when emphasize
dialogue and listen teachers encounter developmental
first before taking difficulties in  reflection rather
action.” implementation.” than punitive
control.
Stakeholder Parent & “We receive input “Parents provide Stakeholder voices
Feedback Student Input from parents feedback through function as external
regarding student forums and evaluation
character communication instruments.
development and platforms.”
daily habits.”
Institutional Formal “Teacher  meetings “We have evaluation Collective forums
Forum Evaluation and coordination forums such as FSOG institutionalize
Meetings forums are conducted meetings involving  participatory
to review program parents and school evaluation practices.
outcomes.” management.”
Performance Quality “We evaluate “All  programs are Evaluation systems
Measurement  Indicators whether  programs assessed based on are vision-driven and
Alignment align with the school’s  vision—-mission indicator-based
quality targets and achievement across both cases.
character goals.” indicators.”
Follow-Up Program “Evaluation  results “Findings from Evaluation outcomes
Mechanism Improvement become the basis for supervision and function as feedback
& Adjustment program refinement evaluation are used to loops informing
and future planning.”  redesign strategic renewal.
implementation

strategies.”

Overall, the evaluation strategies implemented at SDIT Al-Firdaus and SDIT
Ukhuwah demonstrate that institutional control systems extend beyond performance
measurement to encompass reflective supervision, stakeholder accountability,
participatory governance, and strategic renewal processes. Through these integrated
mechanisms, evaluation serves as a regulatory pillar sustaining the continuity and
adaptability of quality culture within Islamic elementary school contexts.

Cross-Theme Synthesis of Strategic Quality Culture Development

The cross-theme findings demonstrate that quality culture development at
SDIT Al-Firdaus and SDIT Ukhuwah operates through an integrated strategic
management cycle, which includes environmental scanning, planning,
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implementation, and evaluation. The multiple dimensions of this study function as
unified leadership processes that operate in tandem with their administrative
functions. Environmental scanning creates the diagnostic framework that school
principals use to assess their institutions' abilities, their stakeholders' needs, and their
existing policy frameworks, which they use to determine strategic goals.

Strategic planning transforms diagnostic findings into institutional agendas,
which establish leadership modeling and participatory governance and vision
alignment as their fundamental elements. This stage reflects a cultural design process
that organizations use to create program frameworks that include their fundamental
values and stakeholder commitments. Implementation proceeds to put these strategic
goals into practice through systems of religious habituation and character education
programs, teacher empowerment systems, and collaborative structures that operate
in the daily activities of the school.

Evaluation completes the strategic cycle by functioning as both a control and
renewal mechanism. The program uses monitoring systems, reflective supervision,
stakeholder feedback, and performance measurement practices to maintain
accountability while creating feedback loops that guide future planning
improvements. Figure 1 establishes an integrated comparative mapping system that
shows how strategic orientations operate throughout both schools by synthesizing
these cross-stage dynamics.

Figure 1. Strategic Leadership Model in Implementing Quality Culture Based on the Hunger and
Wheelen Framework
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Source: Created with the assistance of ChatGPT (OpenAl), adapted by the researcher.

Figure 1 shows that the development of a quality culture in Islamic elementary
education is driven by an integrated, cyclical strategic leadership process comprising
environmental scanning, strategic planning, implementation, and evaluation.
Environmental scanning serves as a diagnostic foundation for school leaders to assess
internal capacities, stakeholder expectations, and policy dynamics. These insights are
then transformed into strategic planning processes that are participatory, vision-
driven, and grounded in institutional values. Importantly, leadership in this model is
not merely administrative but value-oriented, embedding Islamic principles into
organizational decision-making. This ensures that planning is not only technically
sound but also culturally and morally aligned with the institution's identity.

The implementation phase operationalizes strategic intentions into daily
practices through religious habituation, character education, teacher empowerment,
and stakeholder collaboration, thereby translating abstract values into observable
institutional routines. Evaluation, in turn, functions as both a control and renewal
mechanism, incorporating reflective supervision, stakeholder feedback, and
performance measurement to sustain accountability and continuous improvement.
The cyclical feedback loop connecting evaluation to environmental scanning
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highlights the model's dynamic and adaptive nature. Thus, the framework contributes
theoretically by extending conventional strategic management models into a value-
based leadership paradigm, in which the sustainability of a quality culture is achieved
through the integration of managerial processes and spiritual-ethical commitments
within educational organizations.

The analysis reveals that both schools follow a similar strategic cycle, yet their
differing leadership styles produce distinct outcomes. SDIT Al-Firdaus demonstrates
stronger internal cultural cohesion, while SDIT Ukhuwah emphasizes community
engagement and institutional partnerships. Despite these differences, both embed
Islamic character values at the core of their quality culture strategies. The
development of sustainable quality culture progresses through diagnostic awareness,
participatory planning, value-driven implementation, and reflective evaluation. In
faith-based elementary schools, strategic leadership blends managerial expertise with
religious practices, creating a value-based governance system. Unlike traditional
strategic management, which treats planning stages as separate, these institutions
integrate moral and spiritual identity throughout. This cultural embedding shapes
leadership impact on education, highlighting the critical role of contextual and
cultural factors in influencing teaching and learning.

Environmental scanning in both cases extends beyond structural diagnostics and
regulatory responsiveness. International research on instructional leadership shows
that leadership affects teacher practices and school cultures across different contexts,
although direct impacts differ based on collegial relationships (Hsieh et al., 2025). The
research introduces a moral-ecological framework which requires principals to
evaluate their school capacity and policy requirements together with parental
religious practice and community trust, and Islamic character objectives. The
systematic reviews show that instructional leadership develops organizational culture
through multiple pathways that interact with teacher dedication to their work in
different contexts (Othman & Busari, 2025).

The strategic planning process at both institutions demonstrates the
international standards of participatory governance and vision alignment. Research
on instructional leadership and school effectiveness highlights that leaders who
integrate vision and supportive culture significantly influence school practices (Aydin
et al., 2025; Hallinger et al., 2025). The present findings support this body of research
but extend it by showing that planning in Islamic elementary schools functions as a
normative filtering mechanism. Programs are selected not solely for operational
feasibility, which includes their institutional religious identity, but also for their actual
implementation abilities, which leads to different results in various cultural settings
because of context-specific leadership methods.
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The implementation practices demonstrate that organizations maintain their
sustainable quality culture through daily routines, which establish their ceremonial
habits. The research study on school improvement demonstrates that successful
reforms require schools to develop permanent systems that become part of their
regular operations (Aydin et al., 2025). The instructional leadership research shows
that teachers need collaborative work and instructional backing to grow
professionally and maintain their well-being, which requires continual connection
instead of single-time programs (Azmi & Musa, 2025). Organizations establish a
quality culture through their continuous use of symbolic actions, which leaders
display and stakeholders use for cooperation.

The evaluation methods used in schools demonstrate a mixed supervisory
system that combines monitoring activities with developmental coaching. Global
accountability systems require organizations to demonstrate their performance
through measurable indicators, but current research on leadership indicates that
educational results improve when teachers receive reflective supervision with
professional development support (Hallinger et al., 2025). Islamic elementary schools
use supervision to deliver professional evaluation and ethical guidance while
maintaining their requirement for organizational accountability and their need for
spiritual development. The evidence demonstrates that instructional leadership
makes a positive impact on teacher performance when schools have a supportive
culture and strong relational systems, but not when they use only compliance
approaches.

Business operations of strategic management systems maintain their structural
framework, yet display different patterns of execution between different company
operations. One school prioritized internal cultural consolidation, whereas the other
emphasized institutional networking and stakeholder engagement. The research on
leadership patterns shows that organizations that succeed follow practices that match
their particular situations while preserving their main objectives, according to
research that studies instructional leadership across various educational settings. The
research shows that strategic cycles can transfer their structural elements between
different contexts while their core components remain distinct according to the
institutional development stage and the local religious matrix.

The research findings establish a link between international quality culture
debates and sustainable educational development in faith-based institutions which
requires both managerial alignment and moral coherence. The study shows that
spiritual identity serves as a mediating construct that helps religious schools achieve
mainstream leadership theory according to existing academic research. The process of
establishing sustainable quality culture requires organizations to repeat their
diagnostic assessment activities while they engage stakeholders in planning work,
perform established procedures, and assess their results. Strategic leadership
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functions as an organizational driver because it guides operational processes of faith-
based institutions according to their cultural practices, which improves our
understanding of how these organizations maintain their standards in complicated
policy situations

CONCLUSION

The study shows that Islamic elementary schools establish their quality culture
through systematic leadership processes, which include environmental assessment,
strategic plan development and execution, and performance assessment methods. The
research shows that school principals function as key figures who connect
institutional evaluations with joint decision-making processes and value-based
methods and reflective assessment systems, which support educational standards and
character development initiatives. The quality culture of an organization develops
through continuous strategic alignment processes that institutional leaders use to
manage their organization as part of their regular leadership activities. The study
shows that both public schools and faith-based educational institutions can use the
Hunger and Wheelen strategic management framework for their operations. The
research results present a model of quality culture sustainability that cultural
organizations can use by combining stakeholder moral alignment with spiritual
identity and character development through strategic leadership processes. This
framework enables educational leaders to develop holistic value-based improvement
methods that they can adjust to various socio-cultural environments while adding
new theoretical insights to the global quality culture discussion.
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